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1. Introduction 
This report reflects on my internship at an Ibis project in South Africa called the Free State 
Professional Development Initiative (FS-PDI) Project where I was working from 29 January to 21 
July 2006. The reason why I originally decided to do an internship was to get an opportunity to try 
out the knowledge and tools that I have gained while studying Education and International 
Development Studies at KU and RUC. However, it would also be an opportunity to get a first hand 
experience of how the development aid sector works and how development aid is put into practice.  
First of all I spent a lot of time considering at what ‘level’ I would like to work during my intern-
ship – should it be the political level where the big strategic decisions are made such as an interna-
tional organisation like for example the World Bank, UNESCO etc., should it be at the administra-
tive level such as for example a Danish Embassy in a developing country or an NGO Head Office 
or should it be at the grass-roots level working at a specific project for example? As I thought the 
internship was a unique opportunity to learn how development aid is put into practice and imple-
mentted at grass-roots level where it is supposed to have a positive and lasting effect I decided to 
apply for an internship where I could work on a specific project. This is also the level where the 
politics, strategies, administration, methods etc. devised at the other levels are going to prove their 
worth – to show whether they are workable in ‘the real world’ and not just abstract thoughts on 
paper.  
Besides describing, discussing and evaluating my Terms of Reference (ToR), Ibis, the FS-PDI 
Project, and the specific internship task that I carried out during the internship period this report will 
also discuss more general development issues that arose during my time with the FS-PDI Project. In 
section 3 and 4 I will introduce Ibis and the FS-PDI Project and in section 5 I will describe and dis-
cuss the internship task I carried out during the internship period. In section 6 I will discuss certain 
concepts and development issues in relation to the FS-PDI Project and here I will also reflect on my 
own educational background and specifically my IU background in relation to the internship and the 
work I carried out. However, first of all I will describe and discuss the ToR for the internship in 
section 2.   
 
2. Terms of Reference 
The FS-PDI Project is co-funded by the Danish International Development Agency, also known as 
DANIDA, and the Free State Department of Education (FSDoE) and it is implemented by the 
Danish NGO Ibis. Overall the FS-PDI Project deals with capacity building of education authorities, 
testing new models of teacher professional development. The project takes its point of departure in 
the Ibis Strategy 2012: “Education for Change” where it is stated that the main effort of Ibis support 
is: “…to introduce alternative and quality improvements in education – change and transformation 
instead of reproduction” (Ibis 2005,1). 
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The job description for the internship position was quite specific, stating that the intern had to: 
“provide additional data on contextual factors that relate to the FS-PDI Project” by collecting and 
analysing quantitative and qualitative data material, for example by interviewing relevant stake-
holders. Further on the job description read: “the task may look easy on the surface, but in reality it 
will be quite a challenge (…) the main part of it is about diving into the confused and qualitative 
world of perceptions, assumptions and prejudice which hold some of the reasons as to why it is 
difficult for us to change the way we think and work”1. Finally it was also mentioned that the intern 
probably also had to work with the two people responsible for the monitoring and evaluation of the 
project.  
Based on the job description for the internship position at the FS-PDI Project and other relevant 
background material concerning the project2 which I received from the project staff, I worked out a 
draft for Terms of Reference (see annex 1). The draft stated that the activities I as an intern should 
perform were: 
• Data collection, including; 1) working out an interview guide, 2) identifying and carrying 
out interviews with relevant stakeholders and, 3) compiling and processing the data from the 
interviews and turn it into a report. 
• Monitoring; actively participating in the monitoring of the FS-PDI Project. 
• Daily work; actively participate in the daily work of the two Ibis Technical Advisors 
implementing the project (for example help plan and carry out workshops, take minutes at 
meetings, be involved in writing progress reports etc.) 
Further, the ToR stated a number of methods and theories I should be working with during the 
internship like qualitative interviews, theory on culture and contextual factors, learning theories, 
methods of monitoring and the Logical Framework Approach (LFA) tool. According to the ToR the 
output should be a report about the findings concerning the contextual factors that relate to the FS-
PDI Project and, moreover, there were listed a number of more or less specific outcomes or intern-
ship study objectives, saying that at the conclusion of the internship I should have: 
• Collected data by using (quantitative and) qualitative methods (interviews), and compiling 
and processing the data into a report and thereby having applied methods of data collection, 
analysis and processing in relation to a specific project.   
• Participated in the monitoring process of the FS-PDI Project and thereby having applied 
methods of monitoring in the area of teacher professional development. 
• Gained knowledge of and insight into the way Ibis carries out and uses monitoring as a 
project tool.  
• Taken part in the ongoing analysis and monitoring of budgets and strategies. 
• Gained an understanding of the practical implementation and workings of development 
strategies, as well as valuable insights into the work practices of a Danish NGO. 
                                                 
1 The job description had also listed a number of contextual factors influencing the ambitions of the FS-PDI Project like 
for example ‘teachers and learning facilitators perceptions of their roles and functions’ and ‘current patterns and work 
habits of teachers and learning facilitators’ (see footnote 3 for an explanation of learning facilitators).  
2 “1st Progress Report for the Free State Professional Development Initiative” ((Mhoney and Svendsen 2005b) and 
“Suggested framework for Formative Monitoring and Evaluation in the FS-PDI Project”(Mhoney and Svendsen 2005d). 
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• Gained a thorough understanding of the South African education system, education and 
training of teachers in South Africa and the contextual/cultural factors that affect the way the 
teachers carry out their jobs. 
The draft for the ToR was a bit vague in relation to several of the points concerning the activities I 
had to perform during the internship as well as in relation to the methods I should use during my 
stay, however, I thought that the Ibis staff could be helpful in specifying some of these issues and 
help me ‘cut to the bone’ so to speak. The draft for the ToR was sent to the two Ibis Technical 
Advisors for comments about a month before my arrival and they wrote me back that it looked 
alright and that it would be easier to discuss the ToR once I arrived. After this the ToR was signed 
by the Ibis Internship Coordinator on behalf of the Ibis Technical Advisors implementing the FS-
PDI Project. 
Upon my arrival I discussed the internship task with the two Ibis Technical Advisors and realised 
that the task outlined in the job description for the internship position was not as fixed as I had 
thought it to be. It turned out that the Ibis Technical Advisors were not completely sure what they 
would like me to explore and furthermore, they also wanted my input in order to make sure that my 
personal and academic interests were fulfilled.  
Throughout my entire stay the two Ibis Technical Advisors and I took time to discuss the research 
task I should carry out as part of my internship and my role in the monitoring of the project. 
However, we did not explicitly discuss the ToR and I did not bring it up as I felt our discussions 
dealt with the issues of my task in a satisfying way. For the same reason I did not insist on having a 
midterm evaluation of my internship period as I felt the task was slowly but surely taking shape in a 
way that I was happy with. Thus the ToR was never completely finalized or revised during the 
internship period as I did not feel this was important due to the constant focus on and discussions of 
my task in cooperation with the Ibis staff. For this reason the ToR is not completely in accordance 
with the activities I actually did, the methods and theories that I used and what I learnt during the 
internship period even though the majority of it still applies.  
 
3. Ibis   
Ibis originates from a world-wide university-based organisation called World University Service 
(WUS) which was founded in the early 1920’s. In the 1960’s the scope of work expanded to the 
third world where the support to development projects had roots in university cycles. Initially the 
work took the form of support to the liberation movements in Southern Africa, in their struggle 
against the Portuguese colonial rulers and the apartheid regime. In 1970 the Danish WUS was 
established as an independent organisation and this constituted the first step towards changing the 
name to the present Ibis in 1990. Since the 1980’s WUS/Ibis has also worked in Central and South 
America supporting local development projects, the development of civil-society organisations and 
fighting for the rights of indigenous peoples (Ibis: http://www.ibis.dk).   
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Ibis is a membership-based and independent Danish non-governmental development and solidarity 
organisation with a democratic and non-profit making foundation (Ibis 2002, 2). Today Ibis carries 
out its work in cooperation with popular organisations and authorities in Africa and Latin America, 
has about 50 expatriate advisors and support more than 200 development projects in 12 developing 
countries. Further Ibis employs about 30 people at the Head Office in Denmark and more than 150 
locally-hired staff in Africa and Latin America (Ibis: http://www.ibis.dk).  
The document “Ibis’ Vision 2012” from 1999 states the vision, core values and principles of Ibis’ 
work and is meant to guide and inspire the political initiatives, the programme development and the 
membership work in Ibis towards year 2012. The document emphasises that Ibis should work 
towards a situation where “the impoverished are representing themselves, regardless of social 
status, race, gender and ethnicity. They demand that their individual and collective rights be 
respected, they want their fair share of political power and an equitable part of the planet’s wealth” 
(Ibis 1999,1). Thus Ibis works for a just world in which all people have equal access to education, 
influence and resources. Based on “Ibis’ Vision 2012” and an analysis of civil society and the 
interface between civil society organisations and national and international government institutions 
Ibis seeks to fulfil its vision by focussing on four areas in which it will direct its work: 
• Education for change; 
• Community participation in local governance; 
• Organisational development in support to civil society; 
• Global structural causes of poverty. 
Furthermore, Ibis focuses on three cross cutting issues – HIV/AIDS, environment and gender – 
which are given special attention in the tematic programmes (Ibis 2005, 9). However, the four focus 
areas and the cross cutting issues do not only create the foundation for the work in the developing 
countries – they also play a big part in the information and advocacy work that Ibis does in 
Denmark in relation to the general public and on the international stage in cooperation with other 
NGO’s in order to address and remove some of the global structural causes of poverty. 
To Ibis it is a decisive principle that their work is informed by the concept of fundamental human 
rights, both social rights such as the right to education, housing and food, and civil rights such as 
the right to free organisation and expression, as well as the right to the rule of law. Further, Ibis also 
puts emphasis on collective rights such as the right to territory, mother tongue education and non-
discrimination, in order to demand economic and political justice. The “Ibis’ Vision 2012” docu-
ment also mentions other fundamental principles to the work of Ibis like for example respect for the 
environment, gender equality and equal right to development for all. Moreover, sustainable 
development is an important issue for Ibis who understands the concept ‘sustainable development’ 
in a wide sense of the term and believes that sustainability concerns both questions of environment-
tal, economic, institutional, technical and cultural character. This belief also entails that the partner 
takes ownership of and has the opportunity to carry on the development process in a long-term and 
sustainable perspective after Ibis has left (Ibis 1999, 2-4).  
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When it comes to chosing partners Ibis makes the decision based on their own vision, objectives 
and strategies as explained in the “Ibis’ Vision 2012” and they aim for partnerships where both 
parts are equal (Ibis 1999, 4). Ibis cooperates with many different organisations in the developing 
countries like for example civil society organisations, NGO’s and national authorities and a deter-
mining factor in chosing a partner is the legitimacy of the partner and its potential to be an agent of 
change (Ibis 2002,10). 
In the “Strategy 2005” document it is also described that Ibis sees itself as a knowledge-based 
development organisation who “supplies nothing but knowledge” (Ibis 2002, 2). At the same time 
Ibis also seeks to improve itself as a learning organisation which entails becoming better at extrac-
ting, producing and exchanging knowledge in order to better being able to provide the services that 
make a positive difference for the partners, target groups and beneficiaries, i.e. the excluded and 
marginalised men and women in Ibis’ countries of cooperation (Ibis 2002, 2-3).  
In order to implement processes to help the organisation improve as a learning organisation the 
perception of the concepts ‘knowledge’ and ‘learning’ become crucial. According to Ibis know-
ledge is: “not something static. It is constantly being socially produced and changed, interpreted and 
negotiated, in the context where it works as the individual and collective foundation for sensible 
actions” (Ibis 2002, 2). Thus, as knowledge is created or constructed socially and individually it 
cannot be taught or transmitted in the way that other skills or procedures can, as it is a product of 
active learning processes where people make sense of new and old information and experiences, 
alone and together (Ibis 2002,11). Learning is then not only a matter of reading and keeping 
updated in the general theoretical and methodological development in ones area of work or interest 
– it is as much a matter of “entering into dialogue with colleagues on a daily basis, and it is a matter 
of processes where experiences are constantly being reflected and build upon” (Ibis 2002, 5).  
According to Ibis the responsibility for learning and producing knowledge in an organisation is then 
both up to the individual who has to take initiative and actively participate and the management 
who has to create an enabling framework with space for reflection and dialogue and a general 
arsenal of opportunities to learn and to produce knowledge. Thus, being a learning organisation 
involves continuously questioning your own practice and asking whether something is the appro-
priate and adequate thing to do in pursuit of ones visions which Ibis states they will try to become 
better at (Ibis 2002, 3-4). 
 
4.1 Introduction to the FS-PDI Project 
The overall purpose of the FS-PDI Project is to support the curriculum transformation process that 
is currently taking place in South Africa by contributing to a qualitative transformation of the 
culture of teaching and learning in the primary schools. More specifically this will be done by 
building capacity among two groups of officials in the Free State Department of Education 
(FSDoE) by giving them an opportunity to engage in a continuous professional development 
process. The idea is for them to improve and develop their own practice and in particular to enhance 
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their ability to organise and facilitate a continuous professional development of Learning Facilita-
tors (LFs)3 which supports the intentions and ideals of the new curriculum. This should support the 
long term vision of the project by in turn ensuring the quality of the in-service teacher development 
and thereby making sure that the teaching and learning taking place in the schools is of a high 
quality. Furthermore, the project will assist the Chief Education Specialist for Learning Facilitation 
in General Education and Training (GET)4 in institutionalising a stronger professional development 
component into structures, procedures and processes within the Sub-Directorate: Learning 
Facilitation GET (Mhoney and Svendsen 2005b, appendix 4). 
The FS-PDI Project is the tail-end project of the National Environmental Education Project for 
General Education and Training (NEEP-GET) band, which was implemented in three different 
provinces in South Africa from 2001 to 2004. The FS-PDI Project is thus a follow-up to the Free 
State Department of Education (FSDoE) version of the NEEP-GET project (Mhoney and Svendsen 
2005b, 3). However, whereas the NEEP-GET worked with professional development at the level of 
Learning Facilitators (LFs) the FS-PDI Project takes a step upwards in the hierarchy of the formal 
educational set-up in the Free State and works with professional development at the level of two 
specific departmental officials namely Learning Area Coordinators (LACs) and Learning Facilita-
tion Administrative Coordinators (LFACs)5 (see annex 2).  
The FS-PDI Project was born out of a request from the FSDoE and particularly the Sub-Directorate: 
Learning Facilitation GET (see annex 2) who had been working closely with the NEEP-GET. 
During the years of the NEEP-GET implementation the Chief Education Specialist for Learning 
Facilitation GET realised that NEEP-GET had benefitted the participating LFs. The Chief Educa-
tion Specialist also realised that the impact of NEEP-GET would be impossible to sustain if no 
measures were put in place. Some of the reasons for this were that not all the GET LFs participated 
in the NEEP-GET project for various valid reasons and that the direct supervisors of the LFs, 
namely the LACs and LFACs, did not participate in the NEEP-GET even though both the LACs 
and LFACs are departmental officials who are in key positions to sustain the experience gained 
from NEEP-GET (Mhoney and Svendsen 2005b, 3).  
During the last year of NEEP-GET discussions took place between the Chief Education Specialist 
for Learning Facilitation GET, the two Ibis Technical Advisors who implemented NEEP-GET and 
Ibis Regional Office in Southern Africa with regard to how best the learning and experience gained 
from NEEP-GET could be sustained and institutionalised within the Sub-Directorate: Learning 
Facilitation GET. In the end this resulted in the establishing of a follow-up project that would focus 
mainly on the LACs and LFACs as it was envisaged that these two groups of departmental officials 
would be able to play a central role in institutionalising a stronger professional development 
                                                 
3 Learning Facilitators (LFs) are the people directly in contact with the teachers and they are responsible for 
workshopping the teachers in relation to the curriculum, new policies etc. as well as planning and content specific 
training in relation to the specific learning areas. Furthermore, they are responsible for supporting teachers in the task of 
teaching, thus being a kind of a resource person the teachers can turn to in case he/she needs help with something. 
4 GET covers primary and lower secondary school which is the equivalent of the Danish public school (folkeskolen). 
5 The LACs and the LFACs both work directly with the LFs but in different capacities. The LACs are responsible for 
learning area specific issues like content of the learning area, new policies, training manuals etc. while the LFACs take 
care of day to day administrative issues like planning school visits for the LFs, organising holiday training for the 
teachers and basically making sure that everything is in order for the LFs to do their jobs.  
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component at the FSDoE as well as in the five Districts which are also responsible for curriculum 
implementation and support (Mhoney and Svendsen 2005b, 3-4).  
The FS-PDI Project was thus established as a partnership between the FSDoE and the Danish Inter-
national Development Agency (DANIDA) with Ibis as the implementing agency as a three year 
project, running from 2005-2007, and co-funded by DANIDA and FSDoE. The project is imple-
mented by the two Ibis Technical Advisors, Mr Palle Svendsen from Denmark and Mrs Kasee 
Mahoney from Namibia, who also implemented the NEEP-GET in Free State. Ms Elzmarie 
Oosthuizen, Chief Education Specialist for Learning Facilitation GET and thereby supervisor for 
the LACs, acts as provincial project coordinator for the project and together these three people form 
the Project Core Team of FS-PDI (Mhoney and Svendsen 2005b, 4). 
 
4.2 Working methods in the FS-PDI Project 
In this section I will describe the working methods used in the FS-PDI Project. My own role in this 
will be specified in the following section called “The internship period – process and method” 
where I will go into detail about my specific tasks. Thus, when describing the working methods in 
this section I will be referring to the work carried out by the two Ibis Technical Advisors.  
The FS-PDI Project only works with seven LACs6, seven LFACs7 and the Chief Education 
Specialist (CES) for Learning Facilitation GET – in total 15 people. This makes it possible for the 
two Ibis Technical Advisors to create a close and intense working relationship with the people 
participating and it also makes it possible to incorporate the needs and interests of the individual 
participant into the project. During the duration of the project the 15 people participating are 
working in two groups or clusters: the LAC cluster and the LFAC/CES cluster. The idea behind the 
clusters is a certain view on learning as a continuous, social process where the participants learn 
with and from each other. This fits the perception that Ibis expresses in relation to learning in their 
“Strategy 2005” document where learning is also recognised as a social process as much as some-
thing that happens individually (Ibis 2002, 5). 
When the two Ibis Technical Advisors work with the two clusters in the FS-PDI Project the focus is 
on the learning process and the possibility of establishing relationships by building trust and a sense 
of community in the clusters. The belief is that this will create the conditions which will allow 
deeper learning to take place (Mhoney and Svendsen 2005a,10). Based on this view on learning the 
work with the participants in the two clusters started in the middle of 2005 by getting to know each 
other – creating relationships and building trust – and getting a firmer understanding of each others 
practice (roles and responsibilities). This initial work was given a lot of time and effort as this is 
going to create the foundation for the rest of the work during the project period.  
                                                 
6 There is an LAC for each learning area of which there are 8, but not all the positions were filled when I was working 
on the project.  
7 All Districts has at least one and in some cases two LFACs depending on the number of number of schools and 
teachers they have to support which also determine the number of LFs in each District. 
 11 
As mentioned earlier the purpose of the FS-PDI Project is to support the curriculum transformation 
process that is currently taking place in South Africa. To do this the work in the two clusters took 
its point of departure in the South African curriculum; Revised National Curriculum Statement (R-
NCS), and the policies that this is based on, particularly the Constitution, the “Norms and Standards 
for Educators” and the “Manifesto on Values, Education and Democracy” (Mhoney and Svendsen 
2005c, 5). Having ensured a good “policy foundation” by engaging in these important policy 
documents and relating them to vision, purpose, values, paradigms and paradigm shifts in relation 
to the curriculum transformation process the two Ibis Technical Advisors are now turning the work 
in the clusters towards exploring new approaches and methodologies relating to facilitating 
continuous professional development processes. This is done to expose the LACs and LFACs to 
alternative ways of working – ways that are potentially more in line with the vision of the new 
curriculum – in order for them to develop and improve their own practice. This work involves 
among other things engagement in concepts such as teaching, learning, leadership and management. 
Further, the participants are being introduced to and work with different tools they can use to 
develop and improve their practice, such as the ‘Action Learning Cycle’ and ‘critical reflection’, 
and they have also been allowed an opportunity to try out some of these tools through performing 
mini facilitations for each other (Mhoney and Svendsen 2006, 4-5).  
In this way it is the aim of the two Technical Advisors that the LACs and LFACs develop a deeper 
understanding of the policy, context, theory, and practice that relate to their professional area of 
expertise, namely the GET band in Free State, South Africa in 2006. The purpose of this work is to 
better enable the LACs and LFACs to connect to and integrate this knowledge into a coherent 
professional development practice which is more in line with a more modern paradigm of education 
and the Revised National Curriculum Statement.  
Even though the work in the clusters deals with policy papers the project also touches on issues 
which are very personal, sensitive and groundbreaking for the participants. During the work with 
for example vision, purpose, values, paradigm and paradigm shift in relation to the curriculum 
transformation process some of the participants suddenly realised that what they had been doing in 
their jobs all along did not apply in relation to the new curriculum and did not have the intended 
effect which was a chocking realisation to some of them.  
The work on the abovementioned issues, concepts etc. with the people participating in the FS-PDI 
Project in order to get them to understand and in turn internalise this as part of their own know-
ledge, takes different forms. This is done deliberately on the part of the two Ibis Technical Advisors 
as they work from the belief that people learn in different ways and at different speeds.  
Workshops lasting between 1-5 days are held every 1-2 months and so far the two Ibis Technical 
Advisors have managed to have between 8 and 11 contact days every 6 months since the middle of 
2005. In the workshops the work is usually carried out as a combination of group work in small 
groups, discussions in the big group, lectures from one of the facilitators or something completely 
different. One thing that characterises the work of the two Ibis Technical Advisors who are facilita-
ting most of the workshops is that they always try to draw on the participants’ own context or prior 
experience or try to create experiences that the participants can relate to when they are introduced to 
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new concepts and ideas. When learning about critical reflection for example, the participants were 
asked to identify an experience or situation they had problems making sense of and then apply the 
three levels of reflection that they had been introduced to. This was done in the clusters and in this 
way the participants helped each other practising using critical reflection as a tool to analyse an 
experience or situation that in some cases then made more sense to them and added another per-
spective or level of understanding.  
Both the content and the form of the workshops are decided upon by the Technical Advisors. These 
decisions are based on an assessment of what content will benefit the participants the most in 
relation to the immediate and overall goals and how this content should be taken to the participants 
in order for them better to capture and understand it, i.e. for learning to take place. This also means 
that neither the content nor the form of each workshop is already decided upon from the beginning 
of the project – on the contrary it takes shape along the way based on the development, needs and 
interests of the participants. The assessment also depends on how the Technical Advisors evaluate 
the participants in relation to where they are in their own development process, how open they are 
to the new things they are exposed to through the FS-PDI Project and how well they can make 
connections – or contradictions – between the new things they are introduced to and their daily 
work and life. This way of facilitating learning processes is also in line with Ibis’ view on learning 
in the “Strategy 2005” document where it is stated that it is “important to plan, facilitate and 
scaffold learning processes building on already gained experiences, active participation, critically 
examining existing knowledge in relation to new information, needs, intentions or circumstances 
(Ibis 2002,14). 
 
5. The internship period – process and method 
When I arrived I spent the first 2-2½ months familiarising with the project, the context in which it is 
carried out, the working methods of the project staff, getting to know the people participating, atten-
ding conferences and workshops with the project staff etc. On the few occasions I attended work-
shops facilitated by the two Ibis Technical Advisors I attended as a participating observer – taking 
part in the discussions on equal terms as the other participants. I did not facilitate any workshops 
myself and did not spend much time discussing and planning workshops with the two Technical 
Advisors as I spent time on preparing and carrying out my own research task described in the 
following.  
The first couple of months were also spent discussing with the project staff what my task should be 
– what would be beneficial for me as an intern and what would be relevant and useful in relation to 
the project. As it turned out the internship task was not as defined as I had thought at first and 
initially I found this a bit challenging partly because I did not know the project good enough to start 
with to make relevant suggestions concerning what my task should be and partly because I had not 
given it a lot of thought what I specifically would like to do, as I thought the task was already set. 
Looking back at the process of defining my task I can see that it could not have been decided before 
I even arrived as this would be inconsistent with the working methods used in the FS-PDI Project 
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where it is the understanding and development of each individual participant that determines the 
next step towards reaching the objective of the project. In this way my task had to be aligned with 
where the participants were in their own personal development and be something that could help 
them develop even further.  
The Technical Advisors and I discussed what could benefit the project by providing more know-
ledge about the LACs and LFACs, helping the Technical Advisors in the further development 
process of the project and at the same time feed into the on-going monitoring of the project. We 
agreed that it would be relevant to know more about the practice of the LACs and LFACs as this 
might not always be identical to what they say they do. Further, we thought that this would be a 
good measure of where the individual LAC/LFAC is in his/her own development or transformation 
process.  
As the focus of the FS-PDI project is on professional development we decided to focus on the part 
of the practice of the LACs and LFACs that has potential elements of facilitating professional 
development, namely when they interact with the LFs. As they normally interact with their LFs in 
the structure of a meeting or workshop, we decided that this would be the practice that we would 
focus on. We therefore decided that I should carry out an exploration of the current practice of the 
LACs and LFACs in order to substantiate signs of progress towards the immediate objective of the 
project, namely to enhance the capacity of LACs and LFACs to facilitate continuous professional 
development of LFs. The purpose of the exploration was threefold:  
• to explore the current practice of the LACs and LFACs,   
• to get some more information about how the LACs and LFACs perceive their practice, and 
• to examine whether the LACs and LFACs have started  to apply some of the learnings from 
the FS-PDI Project in their daily practice.  
Besides being a part of the on-going monitoring of the FS-PDI Project the findings from this work 
would also feed into the further professional development process of the LACs and LFACs in the 
FS-PDI Project. Furthermore, the results would be fed back to the LACs and LFACs and hopefully 
help to raise each individual LAC/LFACs understanding of his/her own practice as well as shed 
some light on the reasons, beliefs and assumptions that inform their practice. 
To find out more about the practice of the LACs and LFACs the Ibis Technical Advisors and I 
decided that it would be beneficial to make both observations of the practice and conduct qualitative 
interviews afterwards. The reason for this was the understanding that the LACs and LFACs would 
not be able to look objectively at their own practice. By observing the practice I might notice 
something that the LACs and LFACs did not think anything of or something that might even 
contradict what the LAC/LFAC stated that he/she did. Of course it would not be possible for me to 
make a completely objective observation either, partly because I would not be able to catch 
everything in the process and partly because I would not be completely familiar with the process 
and content of the meeting/workshop and everything leading up to it. However, I would be able to 
provide at pair of “new” eyes that might pick up something different from both the LACs, LFACs 
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and from the two Technical Advisors, as the latter were already very biased in their perception of 
the practice of the LACs and LFACs. 
The reason why it was decided to follow up the observation with an interview with the LACs and 
LFACs was among other things to make up for the fact that I as observer did not know the whole 
context surrounding the meetings/workshops, the issues discussed etc. In this way it would be 
possible for me to ask the LAC/LFAC questions about these things, as well as for example his/her 
opinion of the meeting/workshop, the preparation and organization of it etc. This would also give 
the LACs and LFACs an opportunity to explain and reflect on the workshop/meeting and their own 
practice and to give their opinion of how they thought the workshop/meeting went. I could also 
have decided just to do an interview without prior observation, but I felt that an observation would 
make a good foundation for an interview as it would give us a common thing to relate to and use as 
a point of departure for the interview as well as the fact that there might not be complete correlation 
between the practice of the LAC/LFAC and what he/she would say about his/her own practice in an 
interview. 
Further, the Ibis Technical Advisors and I decided to make additional interviews – as far as possible 
– with three LFs that had participated in the individual meetings/workshops in order to get a 
participant’s point of view. We decided to focus group interviews with three interviewees as they 
could then inspire each other to talk about different things and from different perspectives as well as 
help each other remember things, details etc. At the same time the idea was also that three 
interviewees would make up for very positive or negative attitudes towards the LAC/LFAC and/or 
his/her working methods that one of the interviewees might be having. 
Originally the intention was to observe and interview the whole population of LACs and LFACs. 
However, due to time constraints and logistical problems, it was not possible to observe and 
interview everybody. Eventually 5 out of 7 LACs were observed and interviewed and 4 out of 7 
LFACs were observed and interviewed. In other words, 9 LACs and LFACs out of a total 
population of 14 were involved in the study and provided data for this research task or practice 
exploration. Even though this is only about 2/3 of the population I still think the research is able to 
provide valuable information as there seemed to be consistency in the themes that appeared through 
the observations and interviews with the different people. 
After having defined the internship task in detail, a two page information letter to the LACs and 
LFACs was worked out to introduce the idea to the people concerned by explaining the purpose and 
method as well as the whole process of the research task. The Ibis Technical Advisors and I decided 
to let it be a choice for the individual LAC/LFAC whether he/she would participate, but emphasised 
that we saw this as something that would benefit them individually first of all. Most of the LACs 
and LFACs were positive concerning the practice exploration and even though some were a bit 
reserved about having me observe them while interacting with the LFs they all agreed to participate. 
At the concrete level the research process first of all involved the observation of practice where I 
observed how the LAC/LFAC conducted a workshop or a meeting lasting somewhere between 1½ 
hours to a whole day. At the beginning of each observation I was allowed a few minutes to explain 
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who I was and why I was there and I also asked for and found 2-3 LFs who agreed to do a group 
interview with me straight after the workshop/meeting. During the observation I took detailed notes 
of what was happening during the workshop or meeting, focusing on things like the physical set-up, 
the content and the methods used by the LAC/LFAC. Further, the notes were informed by the 
themes which were identified as part of developing the questions for the interviews.  
The observation was in most cases followed by a semi-structured focus group interview with 2-3 
LFs. The interview guide was based on the interview guide developed for the LACs/LFACs but 
slightly modified so I would get answers to the same questions from both groups (the LFs and the 
LACs/LFACs). Following the observation was also a semi-structured interview with the LAC/ 
LFAC who was responsible for the facilitation of the workshop/meeting.  
The interview guides (see Annex 3) were developed based on what I had read in Steinar Kvale’s 
book “Interview” (2001), in Emil Kruse’s book about qualitative research methods and discussions 
that I had with the Ibis Technical Advisors. In the interviews I would like to get the view of the 
LACs and LFACs on their practice but in order not to make the questions too leading it was decided 
not to ask direct questions about professional development – if the interviewees would still say 
something about professional development during the interview it would just show that they see 
professional development as important and likewise the other way around; if they did not mention 
professional development then they probably do not care much about it.  
The questions for the semi-structured interviews were made from the theoretical point of view that 
knowledge is always changing and that learning takes place when the learner is open for learning, 
can participate actively in the learning process and can build on prior experience. These are the 
views on learning and knowledge that the Ibis Technical Advisors adhere to and work according to 
in the project. The point of view is that (professional) development has to start from within oneself 
and focus on learning in stead of training. The questions for the semi-structured interview were then 
trying to reflect if and how the LACs/LFACs consciously are trying to facilitate their meetings/ 
workshops in relation to this view on learning. Further, the whole idea behind the exercise with the 
observations and interviews were that it should be an opportunity for the LACs and LFACs to 
reflect on their own practice and have a mirror put up in front of them so they could see their own 
practice in a new way and hopefully learn from that.  
In my opinion it worked well with the semi-structured interview guide with a few, simple questions 
to define the interview. The LACs and LFACs seemed happy to talk about the meeting or workshop 
that I had observed based on the questions I posed and these interviews were very valuable in 
relation to the information I got from them. On the other hand the focus group interviews with the 
LFs did not turn out to generate as much relevant information as expected. I think there were 
several reasons for this among other things that:  
• the LFs did not understand the background and purpose of the research as well as the LACs 
and LFACs who have been a part of the FS-PDI Project for about a year, despite the fact 
that I explained it to the LFs and handed out a one-page information letter.  
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• the LFs were very keen to talk about their own work and not so much the specific meeting/ 
workshop and I did not manage well enough to make them stick to the subject. 
After the observations of and interviews with the LACs and LFACs had taken place the handwritten 
observation notes were typed and the taped follow-up interview with the same person was 
transcribed before both documents were sent to the individual LAC/LFAC for comments and 
acceptance. Due to time limitations it was not possible to transcribe more than two of the group 
interviews with the LFs. For this reason and due to the fact that I felt the quality of these interviews 
had not been consistent in relation to dealing specifically with the questions from the interview 
guide I decided not to use these interviews in the analysis of the practice of the LACs and LFACs.  
The data from the observations and individual interviews were analyzed using pre-set categories. 
These categories were based on the FS-PDI Project Document (logframe), the initial discussions 
behind the research task and the design of the interview questions as well as considerations during 
the period when the observations and interviews were carried out. When the analysis of the data 
material started there were 10 pre-set categories but this number was reduced during the analysis as 
it turned out the data material did not speak to all the categories. In this way the data material was 
deciding for the categories used in the analysis. 
Besides getting an overview of all the data material – which amounted to about 200 pages all 
together – I think one of the most difficult things about writing the synthesis report was finding the 
fine line between on the one hand not being too weak in the analysis of the data material and on the 
other hand not being too critical. If the points were too weak there would be the risk of the LACs 
and LFACs not being able to see that a change might be beneficial but if the points on the other 
hand were too critical then the LACs and LFACs might just ignore the critique as they could find it 
hard to relate to something that contradicts what they have always done and believed to be the right 
thing. As I left the project immediately after my report had been completed I did unfortunately not 
have the opportunity to get the participants’ reactions to the report or to find out whether they 
bought into the points made in it or not. 
The reason why I choose to use qualitative research methods in stead of quantitative methods had 
both to do with the nature of the task I was asked to do and the fact that there were a limited number 
of people. If I had for example done a questionnaire survey I would have been able to ‘cover’ more 
people but then I would not be able to make up for the fact that there might for example not be 
coherence between what they say they do and what they actually do, as I have mentioned before. 
 
6. Discussion of the FS-PDI Project in relation to certain 
concepts and development issues 
In this last section of the report I will discuss certain concepts and development issues that I find 
relevant in relation to the FS-PDI Project and my experience as an intern. Thus I will discuss the 
concepts of development and transformation, learning, partnership and sustainability. Furthermore, 
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I will briefly touch on the subject of the role of a development worker. First, however, I will reflect 
on my own educational background and specifically my IU background in relation to the internship 
and the work I carried out. 
 
6.1 My own educational background and specifically my IU 
background 
As mentioned in the introduction I have studied Education at the University of Copenhagen and 
International Development Studies (IU) at Roskilde University. Studying IU I feel that I have 
gained a good overall understanding of some of the main areas and issues within development 
studies and the complex relations between these and this has provided me with a good foundation 
for my internship in a developing country. However, this knowledge is on a general level as I do not 
feel I have been able to use specific development theories to make more sense of the reality I met in 
South Africa. 
On the other hand some of the more abstract competencies I have acquired during my years at 
university such as critical thinking and analysis as well as reflection have been very helpful to me in 
order to understand and make sense of the context, the behaviour of the participants etc. These were 
of course also the competencies I drew on when carrying out my research task – specifically 
working out the task, analysing my collected data material and writing the synthesis report.  
In relation to the research task I also used specific methods to carry it out such as participatory 
observation, semi-structured focus group interviews and semi-structured individual interviews. I 
had not been familiarised with neither of these methods studying IU so I read the book “Interview” 
by Steinar Kvale as preparation for working out an interview guide, carrying out the interviews and 
processing the data afterwards. Concerning the participatory observations I did not read any specific 
theory on the subject – instead I talked to the person in charge of the monitoring of the project who 
had used observations as a scientific research method herself and based on discussions with the two 
Ibis Technical Advisors I worked out some specific issues that I would particularly look for besides 
trying to catch what was going on in the observed situations.  
 
6.2 The view on development and transformation  
According to Ibis: “what happens most often within education is reform, not change, evolution or 
transformation.” (Ibis 2002,14). This lack of transformation also seems to be the problem in relation 
to the implementation of the new curriculum reform in South Africa and the reason for the 
continued focus on the curriculum transformation process now 10 years after the curriculum was 
implemented. 
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The work of the FS-PDI Project is based on a certain belief regarding change and transformation in 
relation to both individuals and organisations which the two Ibis Technical Advisors are very expli-
cit about. According to them all individuals and organisations have norms, values and principles 
that hold basic assumptions about good and bad, right and wrong in relation to for example 
behaviour, teaching and learning methods etc. These basic assumptions – which are internal and 
therefore invisible to an observer – will always determine what are to become visible manifestations 
and in this way the visible manifestations like for example actions, policies etc. will tell something 
about the underlying norms, values etc. of the person or organisation. The argument of the Ibis 
Technical Advisors is that it is not possible to transform an organisation or a person unless you 
work on the basic assumptions of the organisation or person involved and this is a time-consuming 
process (Ibis 2005c, 5-6).  
Based on this belief about transformation the Ibis Technical Advisors work from the point of view 
that transformation has to start within oneself before you can start to apply it to others or to 
organisations. Thus in order for the LACs and LFACs to facilitate workshops for the LFs which 
support the intentions and ideals of the new curriculum they themselves need to be aware of and 
buy into the values, norms and principles that create the foundation of the new curriculum and the 
Constitution which this curriculum is based on. Due to the fact that this is a completely different set 
of values, norms and principles than what was predominant during the apartheid regime and to a 
large extent still is today despite extensive reforms this process means that the LACs and LFACs 
will have to break from the values, norms etc. of the old education system in order to fully adhere to 
the values and norms of the new curriculum in order to carry it out as it was intended to. This is a 
radical and very difficult transformation process – both because it involves giving up old values, 
norms etc. which are very fundamental and personal as they are also define you as a person and 
because these new values, norms etc. makes it necessary to work in a new way that has not been 
tried before and where the outcome is unsure. Further, this process is made even more difficult by 
the fact that most other people and the whole structure of the education system is still based on and 
follow the old values, norms and principles. The LACs and LFACs will therefore be the odd ones 
out at least for a while and this can also be very difficult and lonely – especially as you are not 
completely sure what the outcome will be. This whole process can look very scary and lonely to the 
participants and it is therefore necessary that they are completely convinced that they are moving in 
the right direction, if there should be any hope that they will and can give up the old values, norms 
etc. in favour of something new. 
Thus what is dealt with here is a shift in paradigms. This is a very difficult and time consuming 
process both for the development worker to facilitate and for the participants to go through and I 
think it is interesting to consider whether a paradigm shift is necessary to create change? Is it really 
necessary to question ones deepest values, beliefs, norms and assumptions in order to change? I 
think Ibis has put it well when they state that: “What happens most often within education is reform, 
not change, evolution or transformation. However, this is not necessarily a shortcoming, if it is 
intentional and planned as steps in a staged development. Development can be incremental, but then 
requires a clear vision, strategy and long term commitment” (Ibis 2002,14). It is important to 
remember that development is a natural thing that happens everywhere no matter what and 
development projects are therefore mostly trying to turn the development in a certain direction and 
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speed up the process. However, if this process is not ‘intentional and planned’ or has ‘a clear vision, 
strategy and long term commit-ment’ then it is too easy to hang on to old habits, values, principles 
etc. and the development will not have the intended outcome.  
In some cases I do believe radical changes are necessary in order to change status quo or stop a 
development going in an undesirable direction. In these cases I think the kind of work done by the 
FS-PDI Project is a good way to go about it as the participants need to buy into the changes and 
make them a part of themselves while at the same time realizing that what they used to do did not 
have the wanted effect – otherwise they might as well just keep on doing what they have always 
done. However, the approach runs the risk of the participants withdrawing as it might be too hard 
for them to realise and give up what they have always believed in which has become a part of 
themselves. This is a process that has to be dealt with in a very careful way and it is necessary with 
a lot of trust between the facilitators and the participants if the transformation or shift in paradigm is 
going to be successful8.  
 
6.3 The view on learning and knowledge 
As described in the section about Ibis and the section describing the working methods used in the 
FS-PDI Project, the FS-PDI Project’s view on learning and knowledge is very similar to the view 
that is expressed in the Ibis document “Strategy 2005” in relation to the same concepts (Ibis 2002, 
5, 11 and 14). It is difficult to say whether this is a coincidence or not as neither the “Strategy 2005” 
document nor the Ibis “Education for Change” strategy paper was ever mentioned or given to me 
while working at the FS-PDI Project. Further, in my opinion the project seemed quite independent 
in relation to how to reach the objectives of the project and the Ibis Head Office felt very distant to 
me the majority of the time.  
However, even though the view on the two concepts ‘learning’ and ‘knowledge’ is quite similar the 
way of working according to these concepts seem to take different shapes as they are applied in two 
different contexts. In the Ibis policy papers the view on learning and knowledge is setting standards 
for how the work is carried out within the organisation – putting up structural guidelines at both 
individual and organisational level (Ibis 2002, 3). At the FS-PDI Project on the other hand the 
facilitators are trying to create a learning process for a group of people using the understanding of 
these concepts as the basic framework for organising this process.  
It seems to me that one of the determining factors in whether these undertakings will be successful 
is the ability to be flexible in relation to the working and learning conditions set up for the people 
concerned (whether this is the Ibis staff or the participants of the FS-PDI Project) depending on the 
needs, interests and practice of these people. If the flexibility is available another very important 
factor as I see it is the ability to take advantage of this flexibility and be able to facilitate processes 
                                                 
8 However, it also has to be made clear that the FS-PDI Project is promoting a set of values etc. that has already been 
‘approved’ as desirable through the South African Constitution. If this was not the case and it was not transparent where 
the values came from or who decided on the specific values to be promoted then the development work could easily get 
labelled as imperialism or something along those lines. 
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that will lead to learning and gained knowledge. I think this might be more difficult in an organisa-
tion than when working with a smaller group of people – both because of the number of people 
involved and because the people in the organisation to some extent have to organise the processes 
themselves within the framework of already set company structures and guidelines whereas at the 
FS-PDI Project for example there are professional facilitators who can better put themselves above 
the process and see what will be useful as they are not a part of the process in the same way.  
Whether or not the FS-PDI Projects’ view on learning and knowledge as something social and non-
static originates from Ibis’ strategy papers it is quite clear that the understanding of these concepts 
structure the specific work in the project. This is for example obvious in the way that social forums 
are created in order to encourage learning to take place and in the way that the two Technical 
Advisors use the needs, interests, point of development and context of the participants as a point of 
departure for the facilitation of learning processes as described in the section about the working 
methods of the FS-PDI Project. The specific task that I carried out was also based on this view on 
learning as one of the main purposes was to help the participants look at their own practice with 
new eyes and use the findings to reflect on the practice and maybe realise a need for changing it.  
The view on transformation and change as described above also helps structuring the work in the 
FS-PDI Project and is expressed in the concrete working methods where the two Ibis Technical 
Advisors go back to the very beginning by starting with the Constitution which lays the foundation 
for the new curriculum. This is necessary in order for the participants to really understand the 
values etc. behind the curriculum and it is the first step in the paradigm-shift mentioned above 
which will hopefully be the result of the whole learning process.  
 
6.4 The question of partnership and sustainability  
As mentioned earlier the FS-PDI Project was born out of a request from the Free State Department 
of Education (FSDoE) after the previous project finished and, furthermore, the FSDoE also went in 
with some serious co-funding. One would at first think that this partnership would create ownership 
of the project on the part of the FSDoE, which is often believed to be one of the determining factors 
in whether a project is sustainable or not when the development organisation draws out. However, 
halfway through the project period it did not seem that the FSDoE was as committed to the project 
as had been hoped for – despite the money they spent on it. This lack of commitment could for 
example be seen by the fact that it was very hard to even get time to talk to people higher up in the 
FSDoE concerning issues of professional development and there only seemed to be very few 
serious considerations with regard to the direction and impact of e.g. investing in the professional 
development of employees. Thus the fact that a public institution co-sponsers a project is not 
necessarily an indicator of them being committed to a level of taking responsibility regarding the 
further implementation of learnings harvested in the project.   
The two Ibis Technical Advisors also faced another dilemma that took shape during the implement-
tation of the project. This concerned whether to do what the partner would like you to do or to do 
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what you can see they need in order to achieve the objectives of the project if there is no correlation 
between these two things. This is a really difficult question. On the one hand you need of course to 
be respectful of the wishes and expressed needs of the partner but on the other hand you also need 
to work towards the objectives stated by the project document – even if this is different from the 
wishes of the partner. If you work on improving specific things on the request of the partner then 
you might help them get better at these particular things even though they still move in an un-
desirable direction overall. This kind of development work is difficult to justify if the project has 
only helped the participants at for example becoming better at making agendas for conducting 
meetings but not made them realise that there is a need to change the whole attitude towards these 
meetings and start considering and being critical about why they have the meetings and what they 
want to get out of them.  
When it comes to the sustainability of the FS-PDI Project the two Ibis Technical Advisors have 
identified that there need to be an institutionalisation of a stronger professional development com-
ponent into structures, procedures and processes within the Sub-Directorate: Learning Facilitation 
GET. For this reason the Technical Advisors have managed to establish a so-called ‘vertical’ cluster 
in the FSDoE. Besides the two Ibis Technical Advisors and the Chief Education Specialist for 
Learning Facilitation in GET this cluster consists of three people who occupy important and 
relevant positions in the FSDoE. The hope is that this cluster can create a platform from which the 
Technical Advisors have an opportunity to deepen the strategic dialogue around curriculum trans-
formation and professional development/teacher development in FSDoE and the Free State. The 
work in the vertical cluster is seen as essential for the institutionalisation of a stronger professional 
development component as people higher up in central positions in the FSDoE need to take respon-
sibility for creating an environment conducive for professional development if the work is going to 
be carried on and supported after the closing of the FS-PDI Project in 2007. This way of thinking 
reflects Ibis’ position in relation to who needs to take responsibility for learning (Ibis 2002, 4): on 
the one hand it is up to the individual to take responsibility and initiative but on the other hand this 
cannot be done without an organisation – in this case the FSDoE – which creates an enabling frame-
work with space for reflection and dialogue and with opportunities to learn and develop.   
However, the above is not going to happen unless these more influential people in the FSDoE really 
realise how important professional/teacher development is by also starting fully to adhere to the 
values and norms of the new curriculum and break from the old values which still permeate the 
formal set-up of the education system and the organisational structure of the FSDoE. To me this 
does not seem very likely to happen in the near future because of a lack of both will, understanding 
and capacity within the FSDoE. In stead it might be more likely that some of the participants in the 
FS-PDI Project will advance within the FSDoE in the future and in this way will be able to promote 
a certain kind of professional development more in line with the intentions of the new curriculum.  
 
6.5 The role of the development worker 
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As it is clear from both the discussions about transformation and change as well as learning and 
knowledge it demands a great deal from the Technical Advisors to facilitate a learning process like 
to the one in the FS-PDI Project where the wanted outcome is something as radical as a paradigm 
shift. In order to have even the slightest chance of this the Technical Advisors first of all need to 
build a trusting relationship to the participants. Furthermore, they need to be sensitive in relation to 
where the participants are in their development process and what their needs are so they can adjust 
the content and methods used accordingly which also demands flexibility. However, it is not 
enough to have a good relationship with the participants – it is also important to be on good terms 
with people in higher positions in the FSDoE.  
Besides sound professional competencies I also think the personality of the development worker in 
development projects like this plays a big part in order to achieve the above. If the facilitator and 
the participants cannot get on at a personal level for example, then it is almost impossible to build a 
trusting relationship which can result in the intended transformation. In my opinion another essen-
tial skill is good diplomatic skills on the part of the development worker both in order to get on in 
the hierarchical organisation of the FSDoE and in order to gently ‘push’ the participants forward 
and supporting them without directly telling them that what they are doing at present is not the right 
way to go about it and how they should do it differently.  
This last issue was probably one of the things I found the most difficult as I would feel like com-
menting immediately if I heard a statement that sounded completely wrong to me. However, it was 
a great learning experience for me to observe the two Ibis Technical Advisors who would not reject 
anything as wrong but try to discuss it in a way that would make the participant reach an under-
standing him-/herself. I agree this is a much better approach – even if it does not lead to the under-
standing that “we” immediately think to be the right one – as long as they make the reflections 
themselves. 
 
7. Conclusion 
Overall I think my internship has been a good learning experience – both in relation to becoming 
aware of and reflecting on issues at a more practical level and in relation to putting some qualitative 
research methods into practice.  
On a more general level it has been very interesting and educational to experience some of the 
issues and problems first hand that development projects face and have to deal with at the level of 
implementation like for example in relation to the notions of partnership, ownership, commitment, 
and sustainability, the importance of being diplomatic and understanding the social and cultural 
context, as well as the difficulty in changing old, rigid attitudes, norms, values and stereotypes that 
keep people from thinking in new ways. Even though there is a lot of literature about this it 
becomes more real when you experience it first hand and I think I will be aware of some of these 
issues in a different way when working with development in the future – even if this might not be 
from a practical angle.  
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In relation to the more specific skills I got a chance to practise during the internship, I also think I 
learnt a lot. Being part of the whole process of discussing and planning the specific task – right 
from deciding what the overall focus should be to what methods should be used and planning all the 
details concerning the task – was a good learning experience. This gave me a good understanding of 
both the project and how to plan a research task as it involved working through issues such as 
purpose, methods, process and product as well as planning and carrying out all the steps related to 
the task. More specifically I also gained experience in the qualitative research methods of observing 
and interviewing people as well as compiling and processing this data material into a report. Both in 
relation to this and to the more general development issues I encountered during my internship I 
feel my academic background with a fundamental grounding in critical and analytic thinking has 
been very useful to me in order to understand and make sense of the reality I met. 
The focus of the FS-PDI Project was quite different from what I had initially expected as the focus 
was more on personal development than professional development. The working methods used in 
the project were also different from what I had expected but having said this I learnt a lot from this 
approach. I now think this way of doing development is one of the right ways to go about it if we 
want to help people create societies where everyone has an equal right to get a fair share of the 
resources in order to be able to take charge of their own lives. However, this way of doing develop-
ment is only suitable for a certain type of development projects or areas and as many other ways of 
doing development this approach is very difficult and unpredictable in relation the implementation 
phase and thus also the outcome. However – no matter the outcome – it will hopefully have given 
the participants something to think about and compare to and in this way they have at least been 
given the opportunity to make an informed choice. 
All in all I would like to emphasise that even though not all things in relation to my internship were 
as I had expected I feel I have learnt a lot from these things that I would otherwise not have learnt 
and I think the internship was very satisfying both on a professional and personal level. In a way I 
guess you can say that even though I have not gone through a shift in values, norms etc. I have 
learnt, developed and gained knowledge by being in a social context where I had the opportunity to 
actively engage and participate and learn with and from other people – as according to the concept 
of learning that the FS-PDI Project is based on. 
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Annex 1. 
 
 
TERMS OF REFERENCES 
Internship of Petrine Steen Nielsen at the Ibis FS-PDI Project in South Africa 
 
 
I – BASIC INFORMATION 
PROJECT : Free State Professional Development Initiative (FS-PDI Projekt). 
DURATION OF INTERNSHIP: 6 months from the 1 February to the 31 July 2006.  
KEY RESOURCE PERSON/DAY-TO-DAY CONTACT PERSON: Technical advisor and 
professional development facilitator at the FS-PDI Project Mr Palle Svendsen. 
 
II - CONTEXT 
The Free State Professional Development Initiative (FS-PDI) is a partnership project based within 
the Free State Department of Education (FSDoE). The project is one of two tail-end projects of the 
National Environmental Education Project for the General Education and Training Band (NEEP-
GET). The FS-PDI is a 3 year project focusing on providing professional development 
opportunities for the Learning Area Coordinators (LACs) and Learning Facilitation Administration 
Coordinators (LFACs). 
 
The main objective of the FS-PDI Project is to increase the quality of education in South Africa by 
assisting the Free State Department of Education (FSDoE) in strengthening and improving the 
quality of the continued support to teachers. The aim of the project is to enhance the capacity of 
LACs and LFACs to facilitate continued professional development of the Learning Facilitators 
(LFs). This intervention will eventually support the goal to improve the quality of the support to 
teachers in order to improve the quality of teaching and learning in schools. 
 
FS-PDI works directly with educators (LACs and LFACs) who – as part of their daily work – are 
responsible for supporting other educators in their endeavour to develop professionally. The 
immediate objective of FS-PDI reflects the fact that the project has a dual purpose: 
1. Enhanced capacity of LFACs and LACs to facilitate continuous professional development of 
Learning Facilitators (LFs) who in turn have the responsibility to support teachers on an on-
going basis regarding the implementation of the new curriculum, and 
2. To contribute to the institutionalisation of a professional development component into 
provincial strategies, structures and processes within the Directorate: Curriculum delivery and 
support, and in particular the Sub-Directorate: Learning Facilitation, GET. 
 
The main project activities are: 
• Introduce and advocate the project to the participants and the relevant stakeholders. 
• Take an active part in relevant conferences, workshops, meetings and the like as for example 
the annual Conference for Learning Facilitators (LFs) in general education and training 
(GET), meetings and workshops concerning the LACs and meetings in the Free State CES 
Forum. 
• Establish provincial clusters of LFACs and LACs and engage in a professional development 
process with them through workshops. 
• Plan, organise and facilitate workshops for the combined group of LFACs and LACs. 
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• Individual consultation and coaching of LFACs in connection with their establishment of 
clusters of LFs in their districts. 
• Assist the LFACs and LACs in collecting experience from LFs regarding their facilitation of 
professional development of teachers, and prepare and present that to the senior 
management in FSDoE. 
• Assist in the process of developing professional development strategies and take part in and 
support its implementation. 
• Oral reporting and meeting with the Director, Curriculum Delivery and Support. 
• Write reports/progress reports and presenting them to Ibis and FSDoE at Head Office and 
District level. 
 
 
III – ACTIVITIES 
At the period of the internship the project will have been running for about a year and the intern will 
add useful research power to the project at a time when it is busy implementing and aligning people, 
processes and functions to institutionalise a strong professional development within FSDoE. 
 
The overall purpose of the work of the intern will be to provide additional data on contextual factors 
that relate to the FS-PDI Project mainly by interviewing relevant stakeholders. Further, the intern 
will also be included in and work with the person who is responsible for the monitoring of the 
project. The intern will take active part in the daily work of the project core team, including day to 
day activities such as participating in meetings, workshops, conferences, working out reports etc.  
 
The specific activities that the intern will be expected to perform, are: 
 
a) Data collection: 
• Work out an interview guide with the support of the project core team, Palle and Kasee. 
• Identify and carry out interviews with relevant stakeholders in 5 districts – how many 
interviews are expected in each district and in total?  
• Compile and process the data from the interviews and turn it into a report in English (about 
?? pages). 
 
b) Monitoring: 
• Actively participate in the monitoring of the project. How? - specific work tasks? 
 
c) Daily work: 
• Actively participate in the daily work of the project core team. How? – specific work tasks? 
(for example help plan and carry out workshops, take minutes at meetings, be involved in 
writing progress reports etc.?).  
 
 
IV – METHODS 
The intern will during the internship work with a variety of different methods applying to the 
application and implementation of projects performed by Ibis. Some of these methods are according 
to the guidelines of Ibis, and others relate to more general methods within development work and 
qualitative (and quantitative) research methods.  
 
The following methods will be used by the intern: 
• Data collection: qualitative interviews (and perhaps statistics). Will be used to gather data 
for the report. What approach to qualitative interviews will be used and how will the data be 
processed? 
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• Theory on culture and contextual factors / learning theories: specific theories??? Will be 
used as the overall framework for working out an interview guide. (kan jeg godt skrive 
dette?) 
• Methods of monitoring: general methods in relation to monitoring or specific Ibis 
monitoring methods? 
• Logical Framework Approach (LFA): This management tool for planning, executing and 
evaluating a projct will be used in relation to the monitoring process. 
 
 
V - OUTPUT 
• A report of ?? pages about the findings concerning the contextual factors that relate to the 
FS-PDI Project. 
 
 
VI – OUTCOME / INTERNSHIP STUDY OBJECTIVES 
By the conclusion of the internship the intern will have: 
• Collected data by using (quantitative and) qualitative methods (interviews), and compiling 
and processing the data into a report and thereby having applied methods of data collection, 
analysis and processing in relation to a specific project.   
• Participated in the monitoring process of the FS-PDI Project and thereby having applied 
methods of monitoring in the area of teacher professional development. 
• Gained knowledge of and insight into the way Ibis carries out and uses monitoring as a 
project tool.  
• Taken part in the ongoing analysis and monitoring of budgets and strategies. 
• Gained an understanding of the practical implementation and workings of development 
strategies, as well as valuable insights into the work practices of a Danish NGO. 
• Gained a thorough understanding of the South African education system, education and 
training of teachers in South Africa and the contextual/cultural factors that affect the way the 
teachers carry out their jobs. 
 
 
VII - ORGANIZATION 
The Ibis project core team in Bloemfontein, Free State will provide administration and support 
during the internship.  
 
A more detailed work plan will be worked out in collaboration with the project core team when the 
intern arrives in Bloemfontein. The intern will receive information and orders from the project core 
team which will also help with the professional supervision of the intern during the stay.  
 
The intern will be based at FSDoE Head Office in Bloemfontein, in the office of the two Technical 
Advisers, Palle and Kasee. FS-PDI Project/FSDoE will provide a labtop for the intern during the 
whole length of the stay and a dictaphone to use for interviews.  
The two Technical Advisers, Palle and Kasee, each have a project car. If coordinating with the 
Technical Advisers the intern will be able to use one of these cars when driving to the 5 districts 
and conducting interviews. The FS-PDI Project will pay for gas and kilometres for these trips. 
 
The intern will work approximately 35-37 hours a week and will take off 10-15 working days 
spread over the whole period of the internship. The time of the vacation will be decided upon in 
agreement with the project core team.  
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Annex 2. 
 
Structure of the Free State Department of Education 
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                           Learning Area Coordinators                       Administrative Coordinators 
                                         (LACs)                                                        (LFACs)                                  
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Professional Development and Support 
Directorate: Curriculum  
Delivery and Support 
 
Sub-Directorate: Learning 
Facilitation (GET) 
 
District 
Departments of 
Education 
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Annex 3. 
Questions for the LACs/LFACs: 
 
• Can you tell me what you hoped to achieve in this meeting/workshop?  
- How do you think the meeting went? – How do you feel about it?  
- Can you elaborate a little further on what went well (did not go so well) and why? 
- Based on what you know now in relation to how the meeting/workshop went, would 
you have changed something in the way you conducted the meeting/workshop? – 
Why? 
 
• At the meeting/in the workshop the people were sitting [describe the physical set-up] – did 
you decide this set-up and if so, what was your idea behind it?  
 
• I noticed that the meeting/workshop was organized [describe organization: content and 
methodology] – can you tell me a bit about why you organized it like this?  
- (Did you plan the organization or was it prescribed by something, somebody or from 
somewhere?)  
 
• Is there anything else you would like to tell me in relation to today’s meeting/workshop?  
 
 
Questions for the LFs: 
 
• Can I have your names and contact details in case I have any clarifying questions when I 
transcribe the interview. 
- Your names will not appear in the final report and it will not be possible to identify 
you at all. 
 
• How long have you been a Learning Facilitator? 
- Did any of you participate in NEEP? 
 
• What was the purpose of this meeting/workshop? 
- Do you think this purpose was achieved? 
- Is there anything in particular that you thought helped you to achieve the purpose of 
the meeting/workshop or something that you felt prevented your from achieving 
this? 
- Anything you think that was not resolved? 
 
• How did you feel about sitting [describe the physical set-up]?  
- (Do you think that this was conducive in relation to achieving the purpose of the 
meeting/workshop?) 
 
• I noticed that the meeting/workshop was organized [describe organization: content and 
methodology] – what did you think about this? 
 
• Is there anything else you would like to tell me in relation to today’s meeting/workshop?  
 
